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Introduction
By Abraham Edel and Elizabeth Flower

Little is known about how John Dewey and James Hayden Tufts came to publish an ethics book together in 1908, nor
even about the steps by which twenty-four years later (1932)
they issued a revised and almost wholly rewritten edition. In
1891 Dewey, as head of the philosophy department at the University of Michigan, appointed Tufts, whose interests were in
ethics and social philosophy, to that department. 1 Two years
later, Tufts resigned to study in Freiburg. He had previously studied theology with William Rainey Harper at Yale, and when
Harper became president of the new University of Chicago, he
brought Tufts there. 2 Tufts then urged the appointment of Dewey
to head the philosophy department. The ten years Dewey spent
at Chicago were obviously the period in which their mutual interests had free play. This intellectual and personal friendship
was strong enough to support what subsequently must have been
largely collaboration at a distance, for Dewey moved to Columbia, while Tufts remained at Chicago. Charles Morris, drawing
on his own recollections of Chicago, says:
Tufts's ethical interests antedated his contacts with Dewey,
but he found in Dewey the complement to his own ethical
interests. He once said to me that after every half-hour conversation with Dewey he felt like writing a book. It was Tufts
who suggested to Dewey the plan of the famous Ethics, with
Dewey to write the more analytic second part, and he to
write the historical and much of the applied parts. 3
1. George Dykhuizen, The Life and Mind of John Dewey (Carbondale and Edwardsville: Southern Illinois University Press, 1973), pp. 64-65.
2. Charles Morris, The Pragmatic Movement in American Philosophy (New
York: George Braziller, 1970), p. 183.
3. Ibid., pp. 183-84. More specifically, they did the introduction together, and
Dewey, in addition to the second part, did the first two chapters in the third
part, dealing largely with the theory of society and politics. This held for
both editions.
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The 1932 edition of Dewey and Tufts's Ethics is our major
concern here, particularly the contribution Dewey makes to ethical theory. While this is largely in Part II, it cannot, in the nature
of their enterprise, be divorced from the history of morality in
Part I, nor from the application to social problems in Part III. Indeed, the attempt to integrate the three distinct inquiries in one
work was what attracted reviewers of the 1908 volume in the
first place. The 1932 edition was not as widely reviewed as the
first, nor were the basic theoretical changes adequately noted.'
Behind the changes made in the 1932 edition lies an exciting
drama that covers a quarter of a century and reaches back even
before 1908. The characters of the drama include not only philosophers and scientists grappling with theoretical problems, but
history itself in an eventful era. The first edition came in a period
when industrialism was moving into high gear and challenging
social institutions that had not accommodated to its demands,
when people still looked on the future as an era of unfolding
progress and democratic growth, when a revolution in mathematics and physics had not yet penetrated philosophic thought,
when ethics and social philosophy were still reflecting the effort
to reconcile Darwinism and traditional religion, when imperialist struggles to divide the world among the major powers had
begun to change the temper of political relations and to introduce a new order of violence. There was not yet awareness of
how radically the world was changing. By 1932, all is different.
Industrialism has moved into overdrive and an urban society is
clearly in the making. But it also is a period of world depression.
The expectation of peaceful progress has been shattered by World
War I, and the vista of slow democratic growth interrupted by
the advent of Russian communism, Italian fascism, and the imminent threat of German nazism. A new physics has replaced the
4. Milton Halsey Thomas, in his John Dewey: A Centennial Bibliography (Chicago: University of Chicago Press, 1962), pp. 30-31, 99, lists twenty reviews
of the first edition but only four of the second. For a complete listing of reviews, see Textual Commentary, footnote 20. A suggestion that the differences were worth exploring was made by Herbert W. Schneider in Dialogue
on John Dewey, ed. Corliss Lamont (New York: Horizon Press, 1959),
p. 131. Schneider said " ... somebody should get a Ph.D. for comparing the
second edition with the first. I don't think anybody's done that; and Dewey
made some radical changes." Our inquiries along this line suggest that it is at
least complex enough for post-doctoral research.
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Newtonian outlook and a new logic is shaking philosophy; philosophy is gaining independence from religion and itself becoming a profession. The social sciences have been staking claims for
the study of human life and thrusting different perspectives of
method and research into the arena. Ethics is in a particularly
precarious position: formerly it had coasted on the comfortable
assumption that people agreed about morality but only argued
about how it was to be justified. Now it is startled into the perception that there are fundamental conflicts on moral questions.
While this Introduction shows some of the general features of
Dewey's ethical theory as well as the distinctive features that set
it off from other types of ethics, it emphasizes the changes that
mark the journey from the first to the second edition. These are
responses to the growth of the social sciences and the lessons of
historical experience in the intervening quarter of a century. Section I of this Introduction presents Dewey's continuing psychological commitments and identifies the basic theses in the 1908
Ethics that were destined for change in the 1932 version. Section
II explores the changes in the sociocultural dimension of the ethical theory. Section III deals with changes in ethical concepts that
grow out of or are made possible by the transformation in the
other dimensions. Throughout, influences and "critical points"
are noted. Finally, Section IV draws lessons from Dewey's experiences with ethical theory, the way in which a theory crystallizes out of a multitude of historical, social, and intellectual
influences.
I.
The analysis of conduct and its psychological background, which is central to the 1932 Ethics, has not changed
from the 1908 Ethics. s It had been well developed even before
that, in the seminal article on "The Reflex Arc Concept in Psychology" (1896; EW 5 : 96-109) in which Dewey by means of a
feedback model integrates stimulus, central processes of awareness, and motor response. This gave shape to permanent features
5. The Middle Works of John Dewey, 1899-1924, ed. Jo Ann Boydston (Carbondale: Southern Illinois University Press, 1978), vol. 5. Subsequent references to other Middle Works volumes, as well as to The Early Works of John
Dewey, 1882-1898, and The Later Works of John Dewey, 1925-1953, all
edited by Jo Ann Boydston and published in Carbondale by the Southern Illinois University Press, will be indicated by EW, MW, and LW.
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in his thought, both epistemological and ethical: First is the basic
presence of a problematic structure underlying consciousness
and inquiry. A second is the active character of inquiry. A third is
the reconstructive nature of the process, including some novelty
in the solution or evaluation and the experimental status of its
stabilization. A fourth is the attentiveness to time as internal to
the process, and so to its context and conditions and in turn to
its consequences, not as an external interfering factor. And a fifth
is the integrated organic character of the whole process: conduct
unifies different aspects of the situation-intention, motive, volition, satisfaction, experience, character, self-as dimensions and
not as elements functioning separately.
Dewey had early begun to use this psychological model for
ethics, in his The Study of Ethics: A Syllabus (1894; EW 4: 219362). This had dealt chiefly with what Dewey called psychological ethics; the 1908 Ethics added a full measure of social ethics
by tracing the social component in ethical theory, by dealing
with the history of ethics from primitive to modern times, and by
adding specific discussion of social problems. It is important to
note that Dewey's distinction between psychological and social
ethics is never equivalent to familiar distinctions between individual and social ethics as separate branches of ethics. For
Dewey psychological and social ethics are two ways of studying
ethics as a whole. Conduct is a transaction between the organism and an environment both natural and social. Psychological
ethics studies the processes of the individual in that transaction;
in that sense it gives the form that ethics takes. Social ethics
studies the transaction in its environmental scope and historical
depth; it furnishes the content.
As contrasted with these continuities in Dewey's ethical
thought, the 1932 Ethics makes two very serious revisions from
the 1908 Ethics. One deals with the sociocultural dimension in
ethical theory, the other with the relations of ethical concepts.
The views that undergo change may be summarized as follows.
In the first decade of the twentieth century the historical development of morality was generally seen in "linear" terms: morality had evolved from customary group morality to a reflective
individual morality. The efficacy of reflection (intelligence) in facing moral problems was of course a central concern in both edi-
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tions of the book, but the 1908 Ethics construed the contrast of
the reflective and the customary in a very special way. Since reflective thought is in some sense an individual matter, custom
tended to be cast as a group or social matter. (Of course, habit
characterizes an individual as well as a group, but custom, construed as valued habits, tended to be considered as group anchored.) Custom was seen as conservative, while reflection appeared dominantly to be reconstructive and concerned with the
change that the resolution of problems required. It followed that
a society which was steered by custom tended to be stationary
rather than progressive. Further, a progressive society embodied
greater intelligence in its operations than a stationary one. Finally, as society became more progressive, its morality was more
differentiated from other institutional aspects (law, etiquette, religious edict, etc.) and stood out as independent. 6
In the 1908 Ethics the conceptual equipment of ethical theory
presents good as central: goodness lies not just in satisfaction of
impulse but in the impulse itself being transformed by the funded
experience of consequences and so refers to the value that an impulse has in the whole system of conduct. Right (obligation, as
well as duty and law) is oriented rather to control, centering on
relations to others and what they require. But it is filtered through
the good: "Duty is what is owed by a partial isolated self embodied in established, facile, and urgent tendencies, to that ideal self
which is presented in aspirations which, since they are not yet
formed into habits, have no organized hold upon the self and
which can get organized into habitual tendencies and interests
only by a more or less painful and difficult reconstruction of the
habitual self" (1908; MW 5: 326). Duty is thus a phenomenon
of the expansion of ends and the reconstruction of character. Vir6. This evolutionary picture, with its "cake of custom" conception of early
man, was part of the general attempt in the late nineteenth and early twentieth century to trace lines of evolution in various institutions. On Spencerian
assumptions of evolution as progress and moving from unorganized homogeneiry to organized differentiation, current forms tended to be viewed as culminations: e.g., an evolution of kinship from a postulated initial group promiscuiry through stages of polygyny and polyandry to the monogamous
family; law from customary status to individualized contract; religion from
indiscriminate belief in animism through polytheism to monotheism; moraliry from custom and collective group responsibiliry to individual (growingly
rational) reflection in an independent moraliry.
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tue by contrast is directly related to the common good, not
routed through the individual self: virtues are traits of character
that support the common good (MW 5 : 359). (Approbation and
disapprobation are secondary phenomena of affective recognition and response to that common good.) In the case of good and
right, reference to the social or common good enters more indirectly. The good is cast formally in terms of satisfaction of the
self in conduct, with a demand for the permanently satisfying as
against presently satisfying ends; but an explicitly accompanying
hypothesis states that permanently satisfying ends will prove to
be social ends. In the case of duty, the social has to be sought in
content; the form is still the relation of ideal and present self.
In general, then, the 1908 Ethics formulates its ethical concepts
in terms of psychological ethics, connected to the good as central.
Such are the two major themes that are destined for change by
1932. The "linear" theory of the evolution of morality had to be
unpacked for almost a quarter of a century before its aftereffects
disappeared. Only then could the revision in the relation of ethical concepts be rapid and decisive.
II.
Defects early emerged in the linear theory of moral evolution that underlay the 1908 Ethics. One was in the assumption
that the same pattern of development was to be found in the evolution of a society's morality and the maturation of individual life
from childhood to adulthood (a kind of "ontogeny recapitulates
phylogeny" thesis). A second was the assumption that the mentality of primitive man was different from that of modern man.
Even in the 1908 Ethics and in the near period before and after
it, Dewey voiced some reservations about the comparison of individual development and historical evolution. While he did not
take up cudgels against the comparison, he did insist throughout on the separate study of each, particularly in the impact such
doctrines had on education. And as for the historical evolution,
while Dewey did not in 1908 question the past existence of an
epoch of customary as distinct from reflective morals, he did
point to the large degree of the customary in current morality.
Even further, he regarded an individual-oriented morality as itself a social pattern rather than the individualistic replacing the
social (MW 5 : 389). The other defect in the theory of moral evolution-the assumption that primitive mentality was different
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from modern-gave way as scientific anthropology fought it out
in the second and third decades of the century.
Looking back, we may wonder why it took Dewey almost a
quarter of a century for the sociocultural presuppositions of the
1908 ethical theory to be thoroughly replaced and an amended
ethical theory crystallize. The answer lies in the complexity of
the relations between the customary and the individual-reflective.
It was no easy task to alter the conception of custom and its constituent idea of habit in such a way that reflection could penetrate and be at home within the customary. It involved altering
the meaning of what it is to be an individual, and so coming to
grips with the individualism that had come to dominate Western
thought since the seventeenth century. This further involved assessing the opposition of individual and social as categories in
social and moral thought. In addition, a view of reflection had to
be worked out which would reckon with diverse philosophical
speculations about reason and rationality and the methods of advancing knowledge. Only at the end could Dewey utilize the results of these inquiries to reconstruct the ethical theory that formulates and guides moral inquiry.
These tasks are accomplished by the time of the 1932 Ethics.
The notion of reflection has matured in a carefully etched conception of intelligence. Independence as a mark of an advanced
morality has given way to the dangers of isolating morality:
moral reflection reaches into any and every area of life to find
what is relevant to specific problems; morality is not an isolated
sphere applying its own principles. Individualism is recognized
as a specific trend in thought, feeling, and practice, under specific
historical conditions of Western man. Whether the movement of
morals is from social to individual-that is, from a kind of moral
status to a kind of moral contract-or the reverse, depends on
the demands of particular historical conditions and contexts.
Focus is no longer on a world development of mankind but on
Western man and the sources relevant to the shape that his development happened to take. There is no longer a prescribed global
pattern, nor a set pattern for any people that is historically bestirred. Social and individual are now aspects of any moral
thought or action; no issue can seriously be posed as individual
versus social; the alleged conflict of individual and society is always the tension between specific individuals and specific institu-
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tiona I demands under specific conditions or between different
groups within society. The social good is no longer a distinctive
content in moral judgment, but almost a defining breadth in the
idea of morality itself-a broader as against a narrower outreach
in a human being. Intelligence has taken over the mantle of reason, and custom is no longer limited to an unreflective drag upon
it. Habit enters more actively into the consolidation of reflection,
though old habits are ever on trial, taxed by new conditions that
unhalting change brings and will bring about; custom may thus
at times be confirmed by reflection, even though reflection will
never find its rest.
To see the impact of these changes within the ethical theory,
we have to understand how the changes themselves took place.
They issued from the expansion of knowledge in different disciplines over the quarter of a century, from the vigorous impact of
historical events during that period, and from Dewey's own reflective philosophical analysis of theoretical traditions in moral
philosophy. Our first attention goes to changes in the disciplines
that operated within the ethical theory. Just as the changes in
Dewey's psychology prepared the way for his psychological understanding of ethics prior to the 1908 edition and the social science of that early period joined the psychology in his ethical theory of the 1908 edition, so the advances of social science in the
subsequent period together with Dewey's response to historical
events prepared the ground for the ethical theory of 1932.
The transformations that emerged out of the abandonment of
the thesis of moral evolution from the customary to the reflective
can be presented by selective comment on the constituent issues
we have discovered: moral evolution and historical perspective;
social and individual; custom and habit; intelligence.

Moral Evolution and Historical Perspective. The new
anthropology that set the path of critical thought for several decades and upset the premises of the uncritical evolutionism was
largely associated with the school of Franz Boas. His The Mind
of Primitive Man (1911) riddled the notion that there was a uniform primitive mentality different from the modern; it recognized a broad similarity of individual capacities in primitive and
modern people, differentiated largely by traditional patterns, opportunities, and areas of attention. Dewey was clearly exposed to

INTRODUCTION

XV

this thought.7 Eventually, in an article on "Anthropology and
Ethics" (LW 3: 11-24),8 Dewey examined in detail different interpreters of moral evolution and concluded against the isolation
of moral conceptions and practices from institutional and intellectual changes; he found no determinate evolutionary pattern,
whether away from or toward greater individuality, unambiguously borne out by the facts; he stressed the plurality of influences and the need for specific investigations. This paper marked
the end of the historical substructure of the 1908 Ethics. It should
be taken together with Dewey's The Public and Its Problems (LW
2: 235 -372), also published in 1927, which provided fresh categories for replacing the individual-social dichotomy.
Once the linear view of moral evolution was rejected, the 1932
Ethics turned to specific historical inquiry and evaluation free of
a specific commitment about social and individual in general.
Thus individualism could be examined in different historical
contexts for the conditions under which it developed. The use of
"social" in a general way yielded to the study of specific groups.
Static societies could be examined without assuming that they
had to be in an earlier developmental stage-for example, strong
reliance on custom in China need not be an index of moral backwardness. What replaced the linear view was simply a more
genuinely sociohistorical analysis of the social phenomena in
their specific sociohistorical contexts.
Although the 1932 Ethics does not discuss this changed approach to history, it can be seen clearly in particular historical
chapters as compared with those of 1908. Where the chapters
7. Dewey gave a seminar with Boas at Columbia in 1914-15 on "An examination of the evolutionary and historical methods in the study of the intellect";
surviving notes (Center for Dewey Studies, Southern Illinois University at
Carbondale) taken by Homer Dubs in Dewey's own course "Moral and Political Philosophy" (1915-16) show detailed consideration of different patterns of evolutionaty thought. Dewey refers to Boas's book (New York: Macmillan Co., 1911) in a 1923 syllabus for a course at Columbia on "Social
Institutions and the Study of Morals" (MW 15 : 235) and lists the book in the
1932 Ethics. From various reflections and reminiscences in papers by Dewey
and by Tufts and from students' lecture notes at different times, we can trace
in firm detail not only where the 1908 view of moral evolution was accepted
but also the successive steps by which from 1908 to 1932 it was dissolved.
8. This article appeared as a chapter in William Ogburn and Alexander Goldenweiser's The Social Sciences and Their Interrelations (Boston: Houghton
Mifflin Co., 1927).
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are rewritten or fresh (that on Hebrew morality, the added chapter on the Roman contribution, and the treatment of modern
trends), a shift takes place from simply presenting the emergence
of a higher consciousness and personal morality to an explanatory inquiry into the impact of social conditions. Why, for example, did the Hebrews, beginning as nomads like their neighbors, develop morality as they did? The point is not merely
economic and social background expanded and put into the
foreground; it is that emerging moral forms are now seen not as
general stages of moral evolution but as specific responses to
challenges in the specific historical problems and conflicts. Rome
in light of its distinctive problems of empire developed the jural
aspect of morality; and the early modern development had its
varied roots that merged in the tide of individualism.
Historical events between 1908 and 1932 also contributed to
the change of perspective. The traumatic impact of World War I
in particular undermined the general assumption of progress,
with rational democratic advance as the mark of civilization. Instead of rationality, now came violence and the growth of dictatorship. A popular work like Oswald Spengler's Decline of the
West, with its theory of the inevitable decline of every civilization
and its use of war and violence and authoritarianism as the indicators of imminent collapse, expressed a general pessimism.
Prophecies of the doom of democracy, in the shadow of fascism
and nazism, came largely after the 1932 Ethics, in the period between Hitler's ascent to power and World War II; but World
War I, with subsequent turmoil and revolution, together with
economic crisis and depression, were enough. While Dewey did
not in any way abandon his commitment to democracy, democracy could no longer be assured of triumphant historical emergence. This made more significant his view of an open world and
man's responsibility to take the reins.
Dewey had long argued for the importance of ideas and decisions and actions in shaping social direction. Spread large on the
canvas of history was the same structure that had emerged from
his earlier exploration of psychology and the place of thought:
the trio in social psychology-impulse, habit, and intelligencenow appear in history as needs, custom, reconstruction. In both
cases, the reflection that exhibits intelligence at work or prompts
reconstruction is the conflict of habits in the matrix of old or
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new needs, and when it does not issue in smooth change it can
become a critical or even a revolutionary situation.
It is interesting to compare Dewey's historical model with the
Marxian. Dewey does hold that the problem-producing factors
in history, setting the stage for necessary change, are economic,
in the sense of production and technology. And he is ready to say
that the economic does determine the character of life-but only
where the reflective or ideational is held back or rendered impotent. Where for the Marxians the relations of production of a
preceding period impede necessary changes, Dewey thinks in
more general terms of institutional habits of the past as conservative and needing reconstruction. Both hold to the importance
of ideational factors. Lenin, for example, feels it necessary in
1908 to appeal to philosophy (in his Materialism and EmpirioCriticism) to rally his followers. But whereas Lenin locates the
ideational in the firm conceptions of the vanguard group or party
that leads the proletariat, Dewey focuses on the awakening of
a whole people in the revolutionary situation that economic
changes generate. Whether he is viewing the Far East, Soviet
Russia, Mexico, or Turkey (in travels from 1919 to 1929), he describes the basic fact of a revolution not in terms of those who set
it into motion or their opinions and hopes, but as "psychic and
moral rather than merely political and economic, a revolution in
the attitude of people toward the needs and possibilities of life"
("Leningrad Gives the Clue," LW 3: 204). In Leningrad, the atmosphere of change in the people is more striking than any theoretical formulations about it. In rural Mexico he is impressed by
the phenomenon of night schools, to which Indians walk miles,
each bringing a candle to light the night's studies. His papers on
China analyze the play of ideas in shaping action within the ongoing massive movements that battleships, railways, machines,
chemicals, precipitated, upsetting thereby Chinese habits and
institutions of long standing. The 1932 Ethics does not expound Dewey's interpretation of history, but depends on it
clearly enough throughout.

Social and Individual. The 1932 Ethics gives a definitive
verdict on "social" and "individual": "We shall accordingly substitute the consideration of definite conflicts, at particular times
and places, for a general opposition between social and individ-
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ual. Neither 'social' nor 'individual,' in general, has any fixed
meaning" (327). This verdict was a foregone conclusion at least
since Reconstruction in Philosophy (1920, based on earlier lectures in Japan; MW 12: 77 -201). There Dewey dismissed discussion in terms of such conceptual generalities as a waste of energy; it should give way to "specific inquiries into a multitude of
specific structures and interactions" (MW 12: 193).
Just as "individual" is not one thing, but is a blanket term
for the immense variety of specific reactions, habits, dispositions and powers of human nature that are evoked, and
confirmed under the influences of associated life, so with
the term "social." Society is one word, but infinitely many
things. It covers all the ways in which by associating together
men share their experiences, and build up common interests
and aims; street gangs, schools for burglary, clans, social
cliques, trades unions, joint-stock corporations, villages and
international alliances. The new method takes effect in substituting inquiry into these specific, changing and relative
facts (relative to problems and purposes, not metaphysically
relative) for solemn manipulation of general notions. (MW
12: 194)
And again, "What upon one side looks like a movement toward
individualism, turns out to be really a movement toward multiplying all kinds and varieties of associations" (MW 12: 196).
There had, however, been an asymmetry in Dewey's previous
treatment of individual and social. He had never believed in the
atomic individual entrenched in the philosophies of Hobbes and
Locke, the individual as a self-enclosed unit in terms of which all
institutions have to be justified. As early as 1888 he had pointed
out that the essence of social contract theory was not the contracting but the fact that men are taken to be isolated unsocial
individuals until a contract is formed (The Ethics of Democracy,
EW 1: 232); he argued that such an approach equated democracy with anarchy and compelled the manufacture of a common
will. On the other hand, the general idea of the social is put to
frequent work. Individuals are social beings, selves are social
products, and we have seen how even in the 1908 Ethics while
accepting the linear moral evolution he rebelled against the idea
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that the culminating individualism is itself other than a social
pattern.
It is important to repeat that in 1908 social was not just a general category but a hard working concept; by contrast, individual, rejected as a category, was kept simply for its work in
relation to reflection, initiative, variability, and the like. In the
discussion of the good it is hypothesized that only the social
good fulfills the conditions ethics requires (MW 5: 261); and
that "The genuinely moral person is one, then, in whom the
habit of regarding all capacities and habits of self from the social
standpoint is formed and active" (MW 5: 271). In an earlier
work by Tufts and Helen Thompson: the idea of individualism
had been traced through the seventeenth and eighteenth century
particularly to see how the way was opened for the social good
as the criterion and end of action. This point emerges in the 1908
Ethics: if moral evolution moves from the social to the individual, the content of the moral consciously adopted by the moral
individual becomes increasingly social.
After the clear adoption of the new line in Reconstruction in
Philosophy, it remained a task of the '20s to reconstruct the concepts of individual and social. The former was the easier task.
Individuality as a kind of self, nurtured by the institutions and
associations and educational processes of a society, maturing capacities of reflective thought, critique, initiative, and providing
variability as against fixed ways, becomes the heir of the tradition of individualism. It is suggested by the discussion of intelligence in Human Nature and Conduct (1922; MW 14), which is
an introduction to social psychology, and is fully expounded in
the contrast of Individualism, Old and New (1930; LW 5: 41123). The reconstruction of social requires more: its use as a general category is not to be abandoned, but its use in specific analysis has to be undertaken by some fresh ideas. The Public and Its
Problems (1927; LW 2: 235 -372) carries out the reconstruction.
The distinction between individual and social is replaced by that
between private and public, at least for working purposes in political and social theory. When the consequences of action extend
9. The Individual and' His Relation to Society as Reflected in British Ethics
(New York: Augustus M. Kelley, 1970). Originally published in two parts in
1898 and 1904.
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beyond agent or agents and are recognized as serious by a wider
group, a public is formed:
The line between private and public is to be drawn on the
basis of the extent and scope of the consequences of acts
which are so important as to need control, whether by inhibition or by promotion. We distinguish private and public
buildings, private and public schools, private paths and public highways, private assets and public funds, private persons and public officials. It is our thesis that in this distinction we find the key to the nature and office of the state. (LW
2:245)
And again, "The public consists of all those who are affected by
the indirect consequences of transactions to such an extent that
it is deemed necessary to have those consequences systematically
cared for" (LW 2: 245-46). On this view, publics can rise,
change, and disappear; there can be larger more comprehensive
publics and narrower ones. The determining consequences take
shape in terms of the conditions and instrumentalities of the
time. The conceptual shift reformulates questions and opens the
way to experimental answers in the light of conditions and consequences as they actually are found to take place.
In April of the following year, 1928, Dewey published an article on "Social as a Category." 10 He distinguishes between operative social phenomena and the general category. On the whole it
contains few new points, but it confirms the social character of
human phenomena, and reckons with the place of thought, even
of subjectivity, and morality itself. In a sense, it is bidding goodbye to the category by elevating it.
Dewey's round-up of these issues is, of course, Individualism,
Old and New. It contains all the lessons whose emergence
we have considered: the rejection of a static atomic individualism, the rejection of the opposition of the collective and corporate to the individual, the cultural character of relations of individuals, the insistence that altruism cannot constitute a solution,
the basic role of historical and social conditions. Significantly, as
he approaches the conclusion he calls on us to "forget 'society'
10. Republished as "The Inclusive Philosophic Idea" in Philosophy and Civilization (New York: Minton, Balch and Co., 1931), pp. 77-92 (LW 3:41-54).
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and think of law, industry, religion, medicine, politics, art, education, philosophy-and think of them in the plural" (LW 5 : 120).
He does not offer a blueprint for social change but a rounded
conception of individuality to guide it.
The 1932 Ethics therefore has little need to argue the reconstructed ideas of the social and the individual. It can exhibit a
greater concreteness in explicating the idea of the common good
and in invoking sociohistorical contexts to illuminate controversies in moral theory. The idea of the common good is now enriched by specific ideas of sharing and participating (345). And it
becomes intelligible why morality is neither wholly social nor
wholly individual. It becomes clear after the new analysis of social and individual that in periods of stability problems of morality concern more how individuals should adjust to institutions of
society, while in periods of flux they center more on the value of
social arrangements and yield critiques of traditions and inherited ways (314). And throughout ideas are analyzed in terms of
the needs and problems of specific periods and the quality of life
that one or another solution will engender.

Custom and Habit. The theory of moral evolution had
assigned custom a cluster of attributes such that they were the
exact opposite of the features that characterized reflective thinking, for the movement of evolution was from customary morality
to reflective morality. Since the latter called the tune, custom had
to involve group cohesion instead of individual independence,
automatic acceptance instead of thoughtful consideration, static
conditions instead of dynamic progress. When the underlying
theory was abandoned, the idea of custom was bound sooner or
later to be thoroughly shaken. Custom was defined as valued social habit, and habit itself within the individual had these conservative and automatic properties.
This view of custom and habit as inherently conservative remained in Dewey's thought as late as Reconstruction in Philosophy (1920; MW 12: 77 -201). For example, technologies are
said to promote the experimental attitude once arts are removed
from "the rule of sheer custom" (MW 12: 89). He regards classical Greek philosophy as a metaphysical substitute for custom,
guaranteeing the moral and social values that were being threatened (MW 12: 89). Custom makes claims of finality and immu-
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tability and breeds a pervasive authoritarian tradition (MW 12:
91). When the bonds of customary institutions are relaxed, the
contract theory of the state rapidly gains a place (MW 12: 104).
Yet within a couple of years the whole theory of habit is profoundly altered-in Human Nature and Conduct (1922; MW
14). This book is obviously the end product of at least three decades of concern with the character of psychology, with the successive strata of psychological theories and outlooks. It carries
further the biological and social aspects of psychology. In its cast
of characters, Impulse represents biology, Habit is the surrogate
for the social, and Intelligence expresses the individual reflecting. The startling feature is that Habit is the star in this array. It
gives social shape to impulse; impulse is therefore secondary and
dependent, although biologically first. Intelligence operates in
the matrix of conflicting habits and serves to disrupt unsatisfying
habits. But the expansion of habit goes far beyond serving as the
matrix. Habits constitute the self, character is the interpenetration of habits; even in the operation of intelligence "Concrete
habits do all the perceiving, recognizing, imagining, recalling,
judging, conceiving and reasoning that is done" (MW 14: 124).
Intelligence itself is on the way to being construed in terms of a
special set of habits. The notion of custom is released from the
charge of being the drag of the past. Reason can be seen as "a
custom of expectation and outlook, an active demand for reasonableness in other customs" (MW 14:55-56). The rise of this
new custom in human affairs has a revolutionary influence on
other customs.
Somewhere between 1919, when the lectures that became Reconstruction in Philosophy were delivered in Japan, and the lectures that issued in 1922 in Human Nature and Conduct, Dewey's view of habit and custom was itself reconstructed. The
change appears to have been stimulated by contact with a largescale instance of what happens to custom in a situation of revolutionary change, for from Japan Dewey went to China where he
spent two years. His papers about China show a clear concern
with the understanding of custom and its operations. His arrival
coincided with the student movement which at that point was
directed against the central government's attempt to compromise
with the Japanese invaders. Dewey is particularly interested in
what will happen to Chinese modes of thought among the new
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forces that were arising. He recognizes the unparalleled contribution of customary ways in Chinese endurance over four thousand years, especially in maintaining the soil from exhaustion.
He begins to see the conservatism of the Chinese as more intellectual and deliberate rather than as merely clinging to custom.
To think of reflection confirming the customary and custom embodying reflection clearly goes counter to Dewey's previous and
habitual view of custom. 11
Whatever may have been the actual role of these experiences
in Dewey's thought, clearly the ground was broken for a new
view of custom and habit, and the mature analysis of Human
Nature and Conduct marks the difference between the older
view that permeates the 1908 Ethics and the treatment of custom
in morality in the 1932 Ethics. Meanwhile, however, the concept
of reflection has grown into the enhanced idea of intelligence.

Intelligence. Reason and rationality, the favorites of
most ethical theories, play only a limited role in Dewey's ethics,
largely because Dewey and Tufts have reservations about the
part reason has played in the history of ethics. Stoic, medieval
and Kantian theory made it into an independent source of moral
authority expressing cosmic or natural law or the conflict of
moral law and natural desire. In the 1908 Ethics reason is low
keyed-not a peremptorily prescriptive superego, nor an isolated and commanding power, simply the way of coping with
needs that stem from conflict and complexity for patterns of control in a changing world, to be worked out with appropriate tentativeness for subsequent experience.
The more commonsensical idea of reflection, which does play
a central role in 1908, is developed in the years that followed,
through Dewey's explorations of method in the growth of knowledge, of logic, and of science. It moves to a larger scale in How
We Think (1910; MW 6: 177 -356). The decision to use intelligence rather than traditional ideas of reason or rationality was a
deliberate one both for Tufts and for Dewey. It came to a head
between 1917 and 1919. In his "The Moral Life and the Con11. See Dewey's papers on: "Chinese National Sentiment," MW 11: 215-27;
"What Holds China Back," MW 12 :51-59; "As the Chinese Think," MW
13: 217-27; also, Letters from China and Japan, by John Dewey and Alice
Chipman Dewey, ed. Evelyn Dewey (New York: E. P. Dutton and Co., 1920).
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struction of Values and Standards" (1917),12 Tufts has as one of
several topics "intelligence and reason, through which experience is interrelated, viewed as a whole, enlarged in imagination." 13 He examines different aspects of thought that, he decides
explicitly, had better be termed "intelligence" than "reason." In
morals, both imply considering a proposed or performed act as
a whole, in its relations, and with a view especially to consequences; intelligence involves not only empirical observation on
past experience, already formulated concepts, and deduction,
but "that rarer quality which in the presence of a situation discerns a meaning not obvious, suggests an idea, 'injustice,' to interpret the situation." 14 Thus in intelligence there is a synthetic
or creative element as well as an analytic one, that goes beyond
the narrower sense of reasoning and includes imagination and
feeling. It reckons also with other possible acts and their consequences, going beyond habit and prejudice, and reaches into social intercourse by envisaging effects on others. "Intelligence"
thus points to constructive and creative efforts, to new sources of
interest and open fields for development.
Dewey's development of the distinctive character of intelligence is evident in Reconstruction in Philosophy (1920), in the
analysis of intelligence in Human Nature and Conduct (1922),
and in The Quest for Certainty (1929; LW 4). The last is devoted
wholly to intelligence and the life of intelligence, set in contrast
to the chief philosophic aberration, the search for immutable and
authoritative truth. Nowhere, however, is the point made more
succinctly stated than in his outline for the lectures in Japan 15
that became Reconstruction in Philosophy. Lecture 5 is entitled
"The Changed Conception of Experience and Reason." It retraces old ground: how experience, which in ancient times meant
an accumulation and gradual organization, yielded a practical
insight like that of the builder and physician; how it became under British sensationalist psychology a tool for skeptical criticism rather than construction. Reason was for the ancients a fac12. In Creative Intelligence: Essays in the Pragmatic Attitude, by John Dewey et
al. (New York: Henry Holt and Co., 1917), pp. 354-408.
13. Ibid., p. 358.
14. Ibid., p. 364.
15. "Dewey's Lectures in Japan" in Notes and News, in the Journal of Philosophy
16 (19 June 1919): 357-64 (MW 11 :341-49).
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ulty of insight into universals, laws, and principles; for Kant it
was a faculty of organizing chaotic details of experience. But
modern psychology, under biological influence, brought out the
active and motor factors in experience. Experimental method
then emphasized projection and invention rather than accumulation from the past. "Reason thus becomes Intelligence-the
power of using past experience to shape and transform future experience. It is constructive and creative" (MW 11: 346). Hence
the shift from Reason to Intelligence is not simply a verbal shift,
nor the discovery of a fresh faculty; it is a philosophic turn to
pragmatism, resting on a new psychology.
This critical shift lights up many points in the 1932 Ethics and
solidifies the conception of ethics as dealing with reconstruction
and resolution of conflicts and problems in particular situations.
This is not the application of rules that simply sum up past experience, nor the resistance to temptation to transgress established
rules. (Dewey's strong preference for "principles" over "rules,"
because the former are guides to analysis, itself parallels the use
of intelligence as against following prescriptive reason.) It provides the key to his analysis of freedom and responsibility, for
freedom is essentially the capacity to learn and to make creative
and innovative use of learning in guiding conduct. The pragmatic
emphasis is on responsibility as prospective rather than retrospective, on using praise and blame to cultivate attitudes of attention and response rather than as recrimination for the past, on
sensitivity, learning and self-development rather than external
manipulation.
III.
Whereas the changes in the sociocultural dimension
from 1908 to 1932 were slow, uneven, and not for the most part
self-consciously announced, those in the analysis of ethical concepts were declared as it were fully-born, and with dramatic
effect. The three major ethical concepts of good, right and obligation, and virtue, originally analyzed in terms of the good, were
now declared independent, each resting on a different force in
human life. Since Dewey had never dealt with ethical concepts in
isolation from the character of human life and conduct, this shift
from a fundamental focus on the good to a set of independent
factors represents a fresh way of looking at what goes on in the
moral aspects of life.
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Dewey had always called attention to the interaction of organism and environment (natural and social) in understanding the
activity of the individual. He analyzed the relation in depth,
showing how the relevant environmental factors were selected in
terms of the processes and awareness of individuals; for example, breathing is a cooperative activity of lungs and air, mining involves awareness of the minerals and their use. His earlier
writing and lecturing even suggests transferring an organic model
to the whole picture with selected environmental features operating almost as organs with respect to the individual; later, concepts of interaction and then transaction take over. Nevertheless,
as long as he was doing chiefly psychological ethics, supported
by the individualism of the theory of moral evolution, the ethical
concepts were interpreted wholly in terms of inner-individual
processes. Now, however, the view is no longer simply of an individual affecting and being affected by the natural and social environment; it is rather a direct focus on the full complexity of
natural and social relations that occur in the field itself.
The new view was set forth in "Three Independent Factors in
Morals" (LW 5: 279-88), a lecture Dewey gave in France in
1930. The morality of ends, with the central idea of the good, is
based on multiple impulses, appetites and desires; without foresight the stronger wins out, but, with foresight of consequences,
judgments of comparison become possible, which can be examined and corrected in the light of envisaged consequences, objectives, or ends. Such ends, hierarchically ordered as goods, may be
molded into the idea of a single good to which all reasonable acts
lead. The second theoretical form that morality took is that of
laws or the jural. This comes from the basic phenomenon of
group life, each trying to secure the acceptance of his purposes
and plans by others; this generates an established system of order
or right, that is, requirements clothed with authority. Dewey
says:
The whole point for which I am contending is simply this:
There is an intrinsic difference, in both origin and mode of
operation, between objects which present themselves as satisfactory to desire and hence good, and objects which come to
one as making demands upon his conduct which should be
recognized. Neither can be reduced to the other. (LW 5 : 285)
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A third independent variable in morals reflects praise and blame,
spontaneous approval and disapproval. These are natural responses to the acts of others, and out of them come our ideas of
virtue and vice.
Dewey traces finally the conflict of the three factors. What is
desired may be prohibited, and what is prohibited may happen
to be approved. To recognize the reality of conflict is a gain in
theory and morality. The generic facts of conflict and problems
and reconstruction had of course been fully recognized in the
1908 Ethics. Indeed generic conflict and generic reconstruction
are the essential features of consciousness which shape the operation of intelligence. What is new is the discovery of systematic
conflict between the basic idea-systems and so between the forces
in human life that underly the idea-systems. This reveals the inner
tension and indeterminateness that characterize moral situations
and call for moral, not analytic or conceptual, resolution.
Dewey sees different historical schools emphasizing one of the
variables and to some extent subordinating the others. Thus we
have development of the good in Greek philosophy and Utilitarianism, development of the right in Roman Stoicism and Kant,
eighteenth-century British sentiment theory developing sympathy and approval into virtue and vice. And just as Dewey looks to
universal psychological and social phenomena as a base for the
concepts and theories, so he looks to specific sociohistorical conditions that incline thinkers to prefer one to another of the independent factors. For example, the Greeks developed the good in
teleological terms in a unified way because in their political institutions in the small city it was possible to consider their decisions
as expressing the reasoned thought of the group in pursuit of purposeful goals. In the Roman empire, however, the need was for central control and order; law was seen as manifesting an ordered cosmic reason; focus accordingly was on functions, duties, relations.
The 1932 Ethics develops all these ideas. In the concluding
summary of Part II (308-9), Dewey recapitulates the pervasiveness of human desires, wants and needs demanding satisfaction;
the unavoidability of associated living with its companionship
and competition, its relations of cooperation and subordination;
and the mass of phenomena of approval and disapproval, sympathy and resentment. He concludes that this furnishes a permanent structure that is neither arbitrary nor artificial. He has,
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however, suggested a mode of relating the three factors: the categories are independent, but this does not prevent the content
from being interdependent. Thus while Right or Law as a category is independent of Good, what is to be accepted as right has
to undergo evaluation in terms of the good. This is, of course, the
endless process of evaluation in facing particular situations. In
the case of virtue, the independence of the category means a reversal of the position taken in 1908. There contribution to the
social good determined the set of virtues; the affections or sentiments had to fall in line. In 1932, the affective is regarded as
basic expression yielding praise and blame, appreciation and depreciation. Its relation to the content of the good at any time is,
like that in the case of right, itself a moral process of evaluating
our responses and reactions, and thereby developing a standard
for dealing with them in the light of ends.
The changes in conceptual structure that are carried through
in the 1932 Ethics consolidate the central Deweyan outlook on
ethics: that it is the concrete task of bringing the broadest lessons
of experience and the resources of inventiveness to the solution
of particular problems, not the application of a fixed and pre-set
code of moral universals.
Let us now look at the important specific changes within each
of the factors and where possible see what influenced the revision. The most dramatic change is in the interpretation of right,
duty, law, obligation. The sharpest reversal of the position of
1908 is in the theory of virtue. The notion of the good, when
these other concepts have drifted out from its control, becomes
more attentive to its inner tensions-as if, having lost its empire
it has now to put its own house in order.
The revised basis for the theory of right is the independent
naturalness of exercising claims: "the exercise of claims is as
natural as anything else in a world in which persons are not isolated from one another but live in constant association and interaction" (218). These claims arise in the relations of people, the
"inherent relationships persons sustain to one another," such as
parent and child in the parental relation, or in the case of friends
what they owe to one another "because of the very nature of the
friendly relation" (218). Generalizing, Dewey concludes that
"Right, law, duty, arise from the relations which human beings
intimately sustain to one another, and that their authoritative
force springs from the very nature of the relation that binds
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people together" (219). Such a picture of every individual living
in a network of relations is a far cry from the individual's inner
tension of long-range ideal and established value of 1908, or
from the widely prevalent contractualism of wills in individualist
ethics.
A conceptual shift very like this was proposed early on by
Tufts in "The Moral Life and the Construction of Values and
Standards" (1917). Tufts asserts that the significance of the social
factor for morals has not yet in certain respects been adequately
understood. He goes on "So far as the moral aspect is concerned
I know nothing more significant than the attitude of the Common Law as set forth by Professor Pound. This has sought to
base its system of duties on relations." 16 Roscoe Pound, in "A
Feudal Principle in Modern Law" (1914),17 contrasts the feudal
principle operative in the Common Law with the individualism
accentuated by the entry of Roman Law. The feudal principle affixes duties and liabilities independently of the will of those
bound, in virtue of relations that hold between people. The individualism that threatened to dominate the nineteenth and early
twentieth century, with its high evaluation of individual liberty
and property, determined duties on the basis of transactions. In
the nineteenth century, says Pound, the Roman idea of contract
became popular in jurisprudence, and (quoting Maitland) contract became "the greediest of legal categories." Pound calls attention to the differences in linguistic formulation of the two approaches: the contractualist speaks of a letting of services, the
other of the relation of master and servant; the one, of domestic
relations, the other of family law. Pound suggests that the concept of contract suffices for a pioneer agricultural society but that
in industrial urban society "classes and groups and relations
must be taken account of no less than individuals." 18
Tufts is ready to draw a far-reaching conclusion for ethics
16. Tufts, "The Moral Life and the Construction of Values and Standards," Creative Intelligence, p. 361.
17. International Journal of Ethics 25 (October 1914): 1-24. (Tufts was then
managing editor of the journal.) Republished as the first chapter of Pound's
The Spirit of the Common Law (Boston: Marshall Jones Co., 1921). Dewey
showed a marked interest in philosophy of law during the early part of the
second decade of the century. He chaired a Conference on Legal and Social
Philosophy in 1913 at which Pound talked on "The Philosophy of Law in
America." The Conference continued for several years.
18. Ibid., p. 24.
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from this material: "if right and duty have their origin in this
social factor there is at least a presumption against their being
subordinate ethically to the conception of good.... If they have
independent origin and are the outgrowth of a special aspect of
life it is at least probable that they are not to be subordinated to
the good unless the very notion of good is itself reciprocally
modified by right in a way that is not usually recognized in teleological systems." 19 He concludes that right has an independent
place in the moral consciousness.
Dewey's attitude to contractualism had long been apparent.
He had criticized it for its assumed atomic individualism, but
Maine's thesis that the movement of progressive societies had
been from status to contract was one of the mainstays of the linear theory of moral evolution. Now, with the linear theory gone
and individualism wholly refashioned, nothing stood in the way
of the sociological study of actual relations and needs as furnishing materials for ethical evaluation of rights, duties, laws,
obligations.
The change in the theory of virtue from 1908 to 1932 reversed
the position of the cognitive and the affective. In the 1908 Ethics
the good determines which character traits are conducive of the
social good, and this determination legislates for our affective reactions of appreciation, praise, blame, etc. In 1932 these affective reactions are conceived as prior and independent. They are
psychological reactions under social influences, and so in a changing world have to be constantly scrutinized since they may reflect
older habits that require alteration. Active moral judgment is accordingly needed to bring them in relation with the right and the
good. Dewey, in a letter to Professor Horace S. Fries 20 after the
publication of the revised edition of 1932, attributed this shift to
his restudy of eighteenth-century British moral philosophy; he
realized that their theories of the role of sympathy and the moral
feelings had tapped a stratum quite coordinate with the teleological theories and the deomological theories, and that it reflected an independent root.
Finally, perhaps the most complicated changes concerned the
19. Tufts, Creative Intelligence, p. 363.
20. Dewey to Fries, 26 December 1933, Horace S. Fries Papers, State Historical
Society of Wisconsin, Madison, Wis.
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idea of the good itself. In contrast to 1908, concentration upon
the moral good, the reference to character and through a standard for character upon the realizing of a whole self, has been
removed in 1932 from the account of the good. Character is
more instrumental, the good is more pluralistic and equated with
the cultivation of interests. The concept of the good is functional:
it remains moored to desires and wants and the like, from which
ends emerge, and the task of the concept is to usher in reflection
and its process of end-formation. The primary role of good is
thus to evaluate among alternatives in conflict and to shape ends
in decision.
Such a focus on the valuational nature of judgments of the
good leads already in the second decade of the century to a protracted concern with the concept of value. It finds expression in a
set of papers and controversies that extends well over two decades before culminating (after 1932) in his Theory of Valuation
(1939) and continues intermittently even after that. Where in his
books, particularly of the 1920s, Dewey discusses the good as an
ethical concept, the valuational function dominates.
The career of the concept of value in the first third of the twentieth century and Dewey's part in it is another story. What concerns us here is that, throughout his writing about value, Dewey
wages a persistent and unrelenting struggle for two related theses: the thorough penetration of the valuational component (the
critical preferential judgment, the weighing decisional element)
in all judgments of value-they are not to be equated with simply pleasures, desires, satisfactions, even prizings; and the insistence that judgments of value are active and playa part in modifying antecedent values. The first of these is seen in his opposition
to the notion of intrinsic value. At times he seems ready to allow
immediate prizing to be distinguished from valuation (as comparing by the consideration of consequences); but even then he
tries to minimize the significance of prizing by seeing it as a judgment about value rather than as a value judgment (a judgment of
valuation). More eagerly, he tries to reduce it to a bare statement
of satisfaction, especially when he comes on the suggestion that
the very meaning of good is to be reduced to a primary better.
The second thesis points directly to the underlying psychological assumption that we enter upon valuation when we have a
problem-situation in which our value judgment is decisional and
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so active, and (the first thesis) that it is ultimately preferential in
character. The expanded theory of what goes on in valuation and
the critique of foreshortened views of it is finally worked out in
Theory of Valuation. But the valuational role of good in the moral
situation as one of decision, in which what is indeterminate is
made determinate as an end, is firmly central in the 1932 Ethics.
IV.
Three themes in Dewey's experiences with ethical theory
are among those deserving special attention for the lessons they
may bring to contemporary issues: (1) Genetic method; (2) The
relation of theory and practice; (3) Scientific presuppositions
within ethical theory.
(1) Dewey attributes to Darwin's influence the awakening to
genetic and experimental ideas as the best way of asking questions and looking for explanations. He regularly couples the genetic and the experimental, for he regards an historical approach
as the nearest way in which the study of man can get to discovering the consequences of institutions and ideas; the physical sciences can experiment more directly and repetitively and can be
given universal form.
The charge against genetic method that it substitutes historical-causal explanation for normative judgments of adequacy or
truth cannot be sustained. Genetic inquiry is not simply giving
historical fact but by the discovery of historical relationships it is
clarifying and extending the meaning of the original "it" whose
history was sought. He sometimes compares the original subject
inquired into-for example an idea as it is presented in consciousness-to a fossil we discover whose full meaning will come
only as we gain knowledge in depth of what it represents historically. The growth in genetic method is therefore a growth of
meaning that may help to reformulate the initial inquiry.
Of course the notion of historical context is extremely complicated, and its components have to be distinguished in use. In examining an idea, for example, one element is historical origins or
causal genesis. Another, and perhaps central, is its functions,
which obviously sweeps in consequences in the temporal milieu.
This in turn is enriched by bringing out the element of selective
interest which gives purposive guidance among the consequences.
The extension that the reference to context gives may be spatial
as well as temporal, bringing in the circumambient phenomena
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that illuminate: for example, a picture of a person running will
not tell us whether he is in a marathon, trying to catch a bus, or
escaping from a bull. Temporally, an event is illuminated by
being set as part of a narrative in which it has interrelations to
other events. Finally, identifying the context as including a background of culture and theory opens the door to full sociocultural
interpretation under the rubric of "context" -that is, by relation
to people around the agent in both space and time and their
ways and characters and institutions.
Dewey's lecture on "Context and Thought" (LW 6: 3-21), the
George Holmes Howison Lecture for 1930 at the University of
California, is a belated attempt to analyze the idea of context itself; but its fuller meaning has to be extracted from his numerous
case studies.
(2) The relevance of moral theory to concrete issues is a crucial
question. This is presently called "applied ethics" which might
suggest that a moral theory-say Utilitarianism, Kantianism,
etc.-is adequate to provide ready-made answers to current
problems. That this is not Dewey's attitude is readily gathered
from Part III of the 1932 Ethics, in which Dewey and Tufts discuss the treatment of social problems. No ethical theory, no
moral system, no set of moral rules, can deliver an answer to the
problems which a particular situation poses; there is no such
moral machinery. The preliminary step is the diagnosis, the analysis of what kind of problem is involved, its locus in the situation,
what resources are available to handle conflicting claims, goods,
values, and what is required in a constructive effort to resolve
the problem-situation. Principles are leads and theories propose
methods, but the work of analysis has to be done in each case.
The element of the novel in situations and of the innovative in
method make ready-made solutions inappropriate. 21
What assurance does Dewey have that genetic inquiry will not
itself produce a set of moral rules, of continued stability, to pro21. We are indebted to Jo Ann Boydston for calling our attention to the following
remark of Dewey's about the 1908 Ethics, from a 6 May 1915 letter to Scudder Klyce: "My only claim is that the objection brought usually against it is
true. I have not given or tried to give any 'solutions'. But it doesnt seem to
have occured to the objectors that to say that the moral life is a sries of problems and that morality is their solution as they arise would naturally preclude
me from profferring solutions" (Scudder Klyce Papers, Library of Congress,
Washington, D.C.).

XXXIV

INTRODUCTION

vide a stable content for morality? It is one thing to call attention
to the pervasiveness of change, and to the corrigibility of beliefs,
but it cannot be antecedently settled whether or not there are
constancies reached by scientific inquiry itself. Constancies that
held for the past-for example, moral rules found in all past
cultures-turn out to be highly general and thin in content. And
Dewey's interpretation of ethical concepts-particularly valueturns them toward guidance of the future, toward decision,
rather than summing the past. Hence we have here an assurance
of change, complexity, and an ample measure of indeterminateness that will constantly require sensitive attention and revision.
Dewey has clearly decided, as is evident in his Experience and
Nature (1925; LW 1), that the world contains a measure of both
the stable and the precarious. Once we are rid of dualisms that
give us a separate domain of certainties about essences, and once
we have rejected teleologies that bid us interpret every event in
fixed terms, then the degree of the stable and the precarious becomes a lesson of experience. And the lesson is one of change,
novelty, the complexity of the particular, the plurality and partial
character of systems, the accidental character of interlockings.
There is no separate realm of the accidental (as in the ancient
Aristotelian division) but the precarious and the indeterminate
are found throughout. Hence to invest moral theory-the technique of guidance in the effort to control-in a specific set of
fixed rules is untrue to what the world requires. Constant awareness is the price not just of liberty but of knowledge and morality.
(3) That the 1932 Ethics assumes the input of scientific knowledge in an ethical theory and its relevance to every step of the
way from the original perception of what a problem is, the clarification of ideas used by the theory, to the assessment of what
resources can be invoked and where applied, as well as understanding where the possibilities of growth lie, needs no elaboration here. One of the strengths of Dewey's method, even in criticizing other naturalistic ethics, is to press on into their scientific
presuppositions. For example, they build their ethics on basic
notions of pleasure, or of interest or desire, or of purpose, or the
occurrence of emotion or feeling. Dewey calls for a psychological
examination of the context in which pleasure arises and the functions it serves, or what the occurrence of a desire is a response to,
or what the theory of emotion tells us about the presence and
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direction of a feeling. His assumption of an underlying problemsituation to which such occurrences are addressed opens the way
to inquiry for explicit criteria of resolution and so gets beyond
the simple reckoning of pleasures or desires satisfied or feelings
expressed.
To gear an ethical theory to the growth of knowledge and to
be ready to modify and improve it as knowledge grows is thus a
fundamental point in Dewey's ethics. But such a commitment involves the task of seeing precisely where the different items of
knowledge impinge within the theory, and that is a task of developing, refining, and reconstructing ethical theory itself. The
1932 Ethics has to be read in this light. The study of the development of Dewey's ethical theory from 1908 to 1932 shows how
this theory of the interplay of science and ethics holds for his
ethical theory.
Dewey and Tufts were unready to prepare a third edition in
the 1940s, although Dewey defended his approach in controversy with the then prevailing analytic schools. 22 In the 1980s,
when the normative problems of practice engage us anew, Dewey's ethical theory is freshly relevant with its attentiveness to the
particular, to change, to the incorporation of the best available
knowledge, to the role of ethical theory as enlightenment, to the
summoning of innovative thought and intelligence.
22. See Textual Commentary, p. 477.

Ethics

Preface to the 1932 Edition

It is a fair question whether to call this edition of 1932 a
revision or a new book. The basic plan remains the same; perspective and setting have changed. About two-thirds of the present edition has been newly written, and frequent changes in detail will be found in the remainder.
The twenty-four years since 1908 have seen a great increase of
interest in the field of ethics. At the time of publication of the
original edition few in America were writing on moral problems.
Since then a number of texts for college and university use attests
the importance of the subject in educational curricula; economists, sociologists, political scientists, and historians discuss the
moral as well as the technical aspects of their subject-matter;
several volumes approaching moral questions from the point of
view of the general reader have appeared. In a world where wars
may wreck any national or individual life, where wealth and insecurity go hand in hand, where class still divides, and religion
no longer speaks with unquestioned authority, the need of study
and reflection becomes increasingly evident.
It is equally evident that if the authors were to arrogate the
decision of difficult questions they would thereby defeat the purpose of ethical study. The aim in this, as in the earlier edition, is
to induce a habit of thoughtful consideration, of envisaging the
full meaning and consequences of individual conduct and social
policies, and to aid the student with tools and method. As tools,
the processes in which morals took form, and certain of the notable conceptions by which the moral consciousness has been interpreted. As method, the open mind toward new values as well
as toward those tested by experience, and persistent effort to
pursue analysis and inquiry until underlying principles or assumptions are reached and examined.
As regards details, changes in Part I will be found in Chapters
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1, 3, and 6. A new chapter on the Roman contribution has been
added, and the chapter on the Modern Period has been almost
entirely rewritten. Part II has been recast; the method of presentation has been changed and the material practically all rewritten. Part III with the exception of pages 438-443 is new.
It is a pleasure to acknowledge suggestions from many colleagues who used the earlier edition. Among these, the late Professors G. H. Mead and Addison W. Moore, Professors Aikens,
Ames, Burtt, Fite, Piatt, Sharp, Smith, and W. K. Wright. For experience in both sides of questions in industry the author of the
economic chapters is grateful to the firms engaged in the men's
clothing industry in Chicago, particularly to the firm of Hart,
Schaffner, and Marx as represented by Dr. E. D. Howard, and
to the Amalgamated Clothing Workers as represented by their
president, Mr. Sidney Hillman, and the Chicago manager, Mr.
Levin. And finally for suggestions as to both style and substance
and for generous help in proof reading to Dr. M. C. Tufts.
J. D.
].H.T.
March, 1932

Preface to the First Edition

The significance of this text in Ethics lies in its effort to
awaken a vital conviction of the genuine reality of moral problems and the value of reflective thought in dealing with them. To
this purpose are subordinated the presentation in Part I of historic material; the discussion in Part II of the different types of
theoretical interpretation, and the consideration, in Part III, of
some typical social and economic problems which characterize
the present.
Experience shows that the student of morals has difficulty in
getting the field objectively and definitely before him so that its
problems strike him as real problems. Conduct is so intimate
that it is not easy to analyze. It is so important that to a large
extent the perspective for regarding it has been unconsciously
fixed by early training. The historical method of approach has
proved in the classroom experience of the authors an effective
method of meeting these difficulties. To follow the moral life
through typical epochs of its development enables students to realize what is involved in their own habitual standpoints; it also
presents a concrete body of subject-matter which serves as material of analysis and discussion.
The classic conceptions of moral theory are of remarkable importance in illuminating the obscure places of the moral life and
in giving the student clues which will enable him to explore it for
himself. But there is always danger of either dogmatism or a
sense of unreality when students are introduced abruptly to the
theoretical ideas. Instead of serving as tools for understanding
the moral facts, the ideas are likely to become substitutes for the
facts. When they are proffered ready-made, their theoretical
acuteness and cleverness may be admired, but their practical
soundness and applicability are suspected. The historical introduction permits the student to be present, as it were, at the social
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situations in which the intellectual instruments were forged. He
appreciates their relevancy to the conditions which provoked
them, and he is encouraged to try them on simple problems before attempting the complex problems of the present. By assisting in their gradual development he gains confidence in the ideas
and in his power to use them.
In the second part, devoted more specifically to the analysis
and criticism of the leading conceptions of moral theory, the aim
accordingly has not been to instiII the notions of a school nor to
inculcate a ready-made system, but to show the development of
theories out of the problems and experience of every-day conduct, and to suggest how these theories may be fruitfully applied
in practical exigencies. Aspects of the moral life have been so
thoroughly examined that it is possible to present certain principles in the confidence that they will meet general acceptance.
Rationalism and hedonism, for example, have contributed
toward a scientific statement of the elements of conduct, even
though they have failed as self-inclosed and final systems. After
the discussions of Kant and Mill, Sidgwick and Green, Martineau and Spencer, it is possible to affirm that there is a place in
the moral life for reason and a place for happiness,-a place for
duty and a place for valuation. Theories are treated not as incompatible rival systems which must be accepted or rejected en
bloc, but as more or less adequate methods of surveying the
problems of conduct. This mode of approach facilitates the scientific estimation and determination of the part played by various factors in the complexity of moral life. The student is put in
a position to judge the problems of conduct for himself. This
emancipation and enlightenment of individual judgment is the
chief aim of the theoretical portion.
In a considerable part of the field, particularly in the political
and economic portions of Part III, no definitive treatment is as
yet possible. Nevertheless, it is highly desirable to introduce the
student to the examination of these unsettled questions. When
the whole civilized world is giving its energies to the meaning
and value of justice and democracy, it is intolerably academic
that those interested in ethics should have to be content with
conceptions already worked out, which therefore relate to what
is least doubtful in conduct rather than to questions now urgent.
Moreover, the advantages of considering theory and practice in

PREFACE TO THE FIRST EDITION

7

direct relation to each other are mutual. On the one hand, as
against the a priori claims of both individualism and socialism,
the need of the hour seems to us to be the application of methods
of more deliberate analysis and experiment. The extreme conservative may deprecate any scrutiny of the present order; the ardent radical may be impatient of the critical and seemingly tardy
processes of the investigator; but those who have considered well
the conquest which man is making of the world of nature cannot
forbear the conviction that the cruder method of trial and error
and the time-honored method of prejudice and partisan controversy need not longer completely dominate the regulation of the
life of society. They hope for a larger application of the scientific
method to the problems of human welfare and progress. Conversely, a science which takes part in the actual work of promoting moral order and moral progress must receive a valuable reflex influence of stimulus and of test. To consider morality in the
making as well as to dwell upon values already established should
make the science more vital. And whatever the effect upon the
subject-matter, the student can hardly appreciate the full force of
his materials and methods as long as they are kept aloof from the
questions which are occupying the minds of his contemporaries.
Teachers who are limited in time will doubtless prefer to make
their own selections of material, but the following suggestions
present one possible line of choice. In Part I, of the three chapters
dealing with the Hebrew, Greek, and modern developments, any
one may be taken as furnishing an illustration of the method;
and certain portions of Chapter 9 may be found more detailed in
analysis than is necessary for the beginner. In Part II, Chapters
11-12 may be omitted without losing the thread of the argument. In Part III, anyone of the specific topics-viz., the political state, the economic order, the family-may be considered
apart from the others. Some teachers may prefer to take Parts in
their entirety. In this case, any two may be chosen.
As to the respective shares of the work for which the authors
are severally responsible, while each has contributed suggestions
and criticisms to the work of the other in sufficient degree to
make the book throughout a joint work, Part I has been written
by Mr. Tufts, Part II by Mr. Dewey and in Part III, Chapters 20
and 21 are by Mr. Dewey, Chapters 22-26 by Mr. Tufts.
It need scarcely be said that no attempt has been made in the
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bibliographies to be exhaustive. When the dates of publication of
the work cited are given, the plan has been in general to give, in the
case of current literature, the date of the latest edition, and in the
case of some classical treatises the date of original publication.
In conclusion, the authors desire to express their indebtedness
to their colleagues and friends Dr. Wright, Mr. Talbert, and Mr.
Eastman, who have aided in the reading of the proof and with
other suggestions.
]. D.
J. H. T.

1.

Introduction

§ 1. Definition and Methods
The place for an accurate definition of a subject is at the
end of an inquiry rather than at the beginning, but a brief definition will serve to mark out the field. Ethics is the science that
deals with conduct, in so far as this is considered as right or
wrong, good or bad. A single term for conduct so considered is
"moral conduct," or the "moral life." Another way of stating the
same thing is to say that ethics aims to give a systematic account
of our judgments about conduct, in so far as these estimate it
from the standpoint of right or wrong, good or bad.
The terms "ethics" and "ethical" are derived from a Greek
word ethos which originally meant customs, usages, especially
those belonging to some group as distinguished from another,
and later came to mean disposition, character. They are thus like
the Latin word "moral," from mores, or the German sittlich,
from Sitten. As we shall see, it was in customs, "ethos," "mores,"
that the moral or ethical began to appear. For customs were not
merely habitual ways of acting; they were ways approved by the
group or society. To act contrary to the customs of the group
brought severe disapproval. This might not be formulated in precisely our terms-right and wrong, good and bad,-but the attitude was the same in essence. The terms ethical and moral as
applied to the conduct of today imply of course a far more complex and advanced type of life than the old words "ethos" and
"mores," just as economics deals with a more complex problem
than "the management of a household," but the terms have a distinct value if they suggest the way in which the moral life had its
beginning.
To give a scientific account of judgments about conduct, means
to find the principles which are the basis of these judgments.
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Conduct or the moral life has two obvious aspects. On the one
hand it is a life of purpose. It implies thought and feeling, ideals
and motives, valuation and choice. These are processes to be
studied by psychological methods. On the other hand, conduct
has its outward side. It has relations to nature, and especially to
human society. Moral life is called out or stimulated by certain
necessities of individual and social existence. As Protagoras put
it, in mythical form, the gods gave men a sense of justice and of
reverence, in order to enable them to unite for mutual preservation.l And in turn the moral life aims to modify or transform
both natural and social environments, to build a "kingdom of
man" which shall be also an ideal social order-a "kingdom of
God." These relations to nature and society are studied by the
biological and social sciences. Sociology, economics, politics,
law, and jurisprudence deal particularly with this aspect of conduct. Ethics must employ their methods and results for this aspect of its problem, as it employs psychology for the examination of conduct on its inner side.
But ethics is not merely the sum of these various sciences. It
has a problem of its own which is created by just this twofold
aspect of life and conduct. It has to relate these two sides. It has
to study the inner process as determined by the outer conditions
or as changing these outer conditions, and the outward behavior
or institution as determined by the inner purpose, or as affecting
the inner life. To study choice and purpose is psychology; to
study choice as affected by the rights of others and to judge it as
right or wrong by this standard is ethics. Or again, to study a
corporation may be economics, or sociology, or law; to study its
activities as resulting from the purposes of persons or as affecting the welfare of persons, and to judge its acts as good or bad
from such a point of view, is ethics.
In approaching the study of ethics we shall employ the comparative and genetic methods. We cannot assume that our own
morality is the only type that needs to be considered. Customs of
primitive folk are doubtless not an adequate guide for presentday conduct, nor are our problems identical with those of ancient Hebrews, Greeks, and Romans. Yet despite civilization we
are still fundamentally human. Like primitive folk and the an1. Plato, Protagoras, sec. 320 ff.

INTRODUCTION

I I

cients we are born with a certain bodily structure, depend on parental care, are divided into men and women, use language, learn
to think. We have to get a living, and have to get on with our
fellows. But as compared with earlier times, we find ourselves
confronted with such complex and difficult situations that there
is much doubt and perplexity as to our standards.
When we deal with any process of life it is found to be a great
aid for understanding present conditions if we trace the history
of the process and see how present conditions have come about.
And in the case of morality, in particular, there are four reasons
for examining earlier stages. The first is that we may begin our
study with a simpler material. Moral life at present is extremely
complex. Professional, civic, domestic, philanthropic, ecclesiastical, and social obligations claim adjustment. Interests in wealth,
in knowledge, in power, in friendship, in social welfare, make demand for recognition in fixing upon what is good. It is desirable
to consider first a simpler problem. In the second place, this complex moral life is like the human body in that it contains "rudiments" and "survivals." Some of our present standards and
ideals were formed at one period in the past, and some at another. Some of these apply to present conditions and some do
not. Some are at variance with others. Many apparent conflicts
in moral judgments are explained when we discover how the
judgments came to be formed in the first instance. We cannot
easily understand the moral life of today except in the light of
earlier morality. The third reason is that we may get a more objective material for study. Our moral life is so intimate a part of
ourselves that it is hard to observe impartially. Its characteristics
escape notice because they are so familiar. When we travel we
find the customs, laws, and moral standards of other peoples
standing out as "peculiar." Until we have been led by some such
means to compare our own conduct with that of others it probably does not occur to us that our own standards are also peculiar,
and hence in need of explanation. It is as difficult scientifically as
it is personally to see ourselves as others see us. It is doubtless
true that to see ourselves merely as others see us would not be
enough. Complete moral analysis requires us to take into our
reckoning motives and purposes which may perhaps be undiscoverable by the "others." But it is a great aid to this completer
analysis if we can sharpen our vision and awaken our attention
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by a comparative study. A fourth reason for a genetic study is
that it emphasizes the dynamic, progressive character of morality. To examine the present merely may easily give the impression
that the moral life is not a life, a moving process, something still
in the making-but a changeless structure. There is moral progress as well as a moral order. This may be discovered by an
analysis of the very nature of moral conduct, but it stands out
more clearly and impressively if we trace the actual development
in history. Before attempting our analysis of the present moral
consciousness and its judgments, we shall therefore give an outline of earlier stages and simpler phases.

§ 2. The Moral as a Growth
At present biologists, psychologists, and sociologists are
far from agreement as to the relative part played in the individual's make-up and character by heredity, environment, and the
individual's own choices and habits. Similarly in the history of
races and cultures, the importance of race, of economic and
other social forces, and of great men, is variously estimated by
anthropologists, historians, and other students of this complex
problem. For our purpose we shall assume that all these factors
enter into moral growth, although it may sometimes be convenient to distinguish what nature does, what society does, and
what the individual does for himself, as he chooses, thinks, selects, and forms habits and character.
We may also find it convenient to distinguish three levels of
behavior and conduct: (1) behavior which is motived by various
biological, economic, or other non-moral impulses or needs (e.g.,
family, life, work), and which yet has important results for morals; (2) behavior or conduct in which the individual accepts with
relatively little critical reflection the standards and ways of his
group as these are embodied in customs or mores; (3) conduct in
which the individual thinks and judges for himself, considers
whether a purpose is good or right, decides and chooses, and
does not accept the standards of his group without reflection.
Although this separate consideration of these levels has convenience in gaining clear conceptions of stages and factors in moral
growth, it is important to remember that no individual of maturity is wholly at any single level. We are all born into families; we
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all pursue activities which develop thinking; we all are members
of some social group and are subtly molded by its standards; we
all on some occasions think and choose.
1£, instead of considering separately the factors and forces in
moral growth, we look at the process of growth as it now goes
on in a child, and as to some extent it has gone on in the history
of those peoples which have had most to do with the present
moral life of Europe and America, we may describe this as a process in which man becomes more rational, more social, and finally more moral. We examine briefly each of these aspects.
The first need of the organism is to live and grow. The first
impulses and activities are therefore for food, self-defense, and
other immediate necessities. Primitive men eat, sleep, fight, build
shelters, and give food and protection to their offspring. The rationalizing process will mean at first greater use of intelligence to
satisfy these same wants. It will show itself in skilled occupations, in industry and trade, in the utilizing of all resources to
further man's power and happiness. But to rationalize conduct is
also to introduce new ends. It not only enables man to get what
he wants; it changes the kind of objects that he wants. This
shows itself externally in what man makes and in how he occupies himself. He must of course have food and shelter. But he
makes temples and statues and poems. He makes myths and theories of the world. He carries on great enterprises in commerce or
government, not so much to gratify desires for bodily wants as to
experience the growth of power. He creates a family life which is
raised to a higher level by art and religion. He does not live by
bread only, but builds up gradually a life of reason. Psychologically this means that whereas at the beginning we want what our
body calls for, we soon come to want things which the mind
takes an interest in. As we form by memory, imagination, and
reason a more continuous, permanent, highly-organized self, we
require a far more permanent and ideal kind of good to satisfy
us. This gives rise to the contrast between the material and ideal
selves, or in another form, between the world and the spirit.
The socializing side of the process of development stands for
an increased capacity to enter into relations with other human
beings. Like the growth of reason it is both a means and an end.
It has its roots in certain biological facts-sex, parenthood, kinship-and in the necessities of mutual support and protection.
But the associations thus formed imply a great variety of activi-
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ties which call out new powers and set up new ends. Language is
one of the first of these activities and a first step toward more
complete socialization. Cooperation, in all kinds of enterprises,
interchange of services and goods, participation in social arts,
associations for various purposes, institutions of blood, family,
government, and religion, all add enormously to the individual's
power. On the other hand, as he enters into these relations and
becomes a member of all these bodies, he inevitably undergoes a
transformation in his interests. Psychologically the process is one
of building up a social self. Imitation and suggestion, sympathy
and affection, common purpose and common interest, are the
aids in building such a self. As the various impulses, emotions,
and purposes are more definitely organized into such a unit, it
becomes possible to set off the interests of others against those
interests that centre in my more individual good. Conscious egoism and altruism become possible. The interests of self and others can be raised to the plane of rights and justice.
All this is not yet moral progress in the fullest sense. The progress to more rational and more social conduct is the indispensable condition of the moral, but not the whole story. What is
needed is that the more rational and social conduct should itself
be valued as good, and so be chosen and sought; or in terms of
control, that the law which society or reason prescribes should
be consciously thought of as right, used as a standard, and respected as binding. This gives the contrast between the higher
and lower, as a conscious aim, not merely as a matter of taste. It
raises the collision between self and others to the plane of personal rights and justice, of deliberate selfishness or benevolence.
Finally it gives the basis for such organization of the social and
rational choices that the progress already gained may be permanently secured in terms of acquired habit and character, while
the attention, the struggle between duty and inclination, the conscious choice, move forward to a new issue.

§ 3. Divisions of the Treatment
Part I, after a preliminary presentation of certain important aspects of group life, will first trace the process of moral development in its general outlines, and then give specific illustra-
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tions of the process taken from the life of Israel, of Greece, of
Rome, and of modern civilization.
Part II will analyze conduct or the moral life on its inner, personal side. After distinguishing more carefully what is meant by
moral action, it will take up the three chief concepts or categories about which moral theory has centered:-namely, Good,
Right (or Duty and Law), and Approbation and Virtue, concluding with discussion of Moral Knowledge and the place of the Self
in moral conduct.
Part III will study conduct as action in society. But instead of a
general survey, attention will be upon three phases of conduct
which are of especial interest and importance. Political rights and
duties, the production, distribution, and ownership of wealth,
and finally the relations of domestic and family life, all present
unsettled problems. These challenge the student to make a careful examination, for he must take some attitude as citizen toward
the issues involved.

If we can discover or discern ethical principles these ought to
give some guidance for the unsolved problems of life which continually present themselves for decision. Whatever may be true
for other sciences it would seem that ethics at least ought to have
some practical value. "In this theater of man's life it is reserved
for God and the angels to be lookers on." Man must act; and he
must act well or ill, rightly or wrongly. If he has reflected, has
considered his conduct in the light of the general principles of
human order and progress, he ought to be able to act more intelligently and freely, to achieve the satisfaction that always attends
on scientific as compared with uncritical or rule-of-thumb practice. Socrates gave the classic statement for the study of conduct
when he said, "A life unexamined, uncriticized, is not worthy of
rnan."

Literature
The literature on specific topics will be found at the beginning of each
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